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The Future of the CFS? Every week, until early , a group of academics and practitioners will be sharing their
reflections on the critical directions and emerging issues at stake in this innovative intergovernmental and
multi-stakeholder forum. This is not an exclusive project. If you would like to participate, please let us know:
At that time we identified a number of potential challenges that this Committee was facing to keep the spirit of
its Reform alive. In particular, we pointed out three main issues. First, that the initial ambition brought by the
reform of the Committee and the engagement of non-state actors seemed to be fading away. Second, that we
observed a lack of coherence amongst member states and participants regarding the future directions of the
CFS. And third, that the multi-stakeholder format of the reformed CFS was being put into question, notably by
not paying sufficiently attention to power dynamics and a failure to frame negotiations with a rights-based
approach. Last week the CFS met for its 43rd Plenary. By the end of the week we felt that many of our
concerns and predictions had been re-enforced or confirmed. We also felt that it would be interesting to
re-engage in this debate. This time we also thought that it would be valuable to include more people in a
thinking and sharing exercise. Indeed, after a week of intense interactions with academics, food producers,
civil society actors, country delegates and private sector actors, we realised just how many people are working
on questions like these! Besides, many issues such as those we raised above continue to need attention, while
others were not addressed or even have just recently emerged. Thus, over the next few weeks, researchers will
be sharing their reflections, insights, analysis, concerns and hopes for the CFS. Our hope is to raise awareness
of key issues, strengthen collaboration, and facilitate a different way, hopefully a more accessible way, of
communicating our ideas. Contributions will be organized in four thematic clusters: Contributors will discuss
the added valued of the Committee to global food governance, i. Contributors will reflect on the role of rights
and rights-based approaches in CFS outputs. And does it matter? How are they being addressed?
Contributions will touch upon implementing CFS decisions, the discussions on connecting smallholder
farmers to markets, urbanization and rural transformation, the role of knowledge and technology, and the role
of CFS in contributing to the Agenda for Sustainable Development. We observed a tension between the
declared human-rights commitments of the CFS and the constant need to defend a rights-based approach
within negotiations. In past years, while much policy work has been done in intersessional meetings of the
relevant Open Ended Working Groups, there have been open negotiations organised during the annual
sessions. This raises questions for us about the trade offs that come from not negotiating as a whole
Committee and we are keen to analyse and reflect on the potential implications. This raises important
questions about the balance of power, not only in the Advisory Group but also in negotiations and plenary
interventions. This decision also challenges the division of civil society and the private sector that exists in
other UN fora, and raises questions about what other constituencies need to be represented in the Advisory
Groups. Indeed, rather than taking on the issue, practically all members rejected any change to the agenda. In
conclusion, this is not an exclusive project. We have reached out to people we know and work with but if you
want to get involved, get in touch:
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Drawing its strength from broad theoretical foundations and a commitment to research-based language
education, EAP has begun to reveal some of the constraints of social contexts on language use and to develop
ways for learners to gain control over these. S 02 2 K. But EAP is not only a commercial endeavour: Equally,
for countries that are trying to lift themselves into economic prominence, or to remain major players on the
world economic stage, producing an annual crop of graduates who can function in employment through
English is a major issue. This rapid expansion in the number of learners of English for Academic Purposes has
led to a similar expansion in the number of EAP teachers. And this means that manyâ€”probably mostâ€”of
the teachers of EAP around the world are not native speakers of English. The appearance of a journal devoted
to the issues and directions of EAP seems almost inevitable given the developments in English language
teaching in the last decade. The growth of English as the leading language for the dissemination of academic
knowledge has had a major impact around the world, binding the careers of thousands of scholars to their
competence in a foreign language and elevating this competence to a professional imperative. This takes
practitioners beyond preparing learners for study in English to developing new kinds of literacy: On one hand,
it is characterised by the same emphasis on strong interdisciplinary research as a means of illuminating the
constraints of social K. It seeks to provide insights into the struc- tures and meanings of academic texts, into
the demands placed by academic con- texts on communicative behaviours, and into the pedagogic practices by
which these behaviours can be developed. We do this by raising and responding to some of these issues, and
in the hope of encouraging debate and scholarship. While this traditional base has grown and strengthened,
EAP approaches have expanded. At the same time, assumptions which could pre- viously have been made
about the educational and economic backgrounds of EAP learners are increasingly unfounded. In counterpoint
to the probable increase in attention to EAP in early schooling, advanced EAP is also receiving more attention
at present. Going still further, a related development is a concern with the English language skills of nonnative
English speaking academics, especially those teaching and researching in non-English language countries
where English is used as the medium of university instruction, such as Hong Kong and Singapore. At the same
time, research into the English language behaviours and patterns of nonnative academics is beginning to
appear Flowerdew, The discourse of academic literacy is more usually found outside English language K. In
the USA it is found in work relating to students from ethnically and dialectally diverse backgrounds e. Fox, ,
and in highly politicized terms e. Freire, ; Girouz, In the UK it is associated with the Lancaster critical
linguistics group e. Cope, ; Luke, Part of this debate relates to the role of English in the modern and future
world, and the evident dominance it now has in scholarly publication in most parts of the world. While the
occasional voice is raised to express the view that EAP should be concerned with a common core of universal
skills or language forms, e. The large body of survey research carried out in universities during the s and early
s, for example, has not only revealed the considerable variation of discourses across the curriculum e. In
addition, a growing body of text analysis research emphasises the extent to which successful communication
depends on the projection of a shared context. Hyland, ; Swales, Not least among these involves juggling
institutional constraints such as achieving viable group size, bargaining time and learning priorities with
content departments, and ensuring comparability across disciplines. It is important for EAP to build on this
research and establish practices that challenge the widely-held assumption that academic conventions are
universal and independent of particular disciplines as this undermines our professional expertise and leads
learners to believe that they simply need to master a set of transferable rules. An important role of this journal
must be to strengthen the understandings which make EAP teaching a pro- fession. Administrators must come
to realise the complexities of this profession. This journal has a role to play in exploring these issues. Precisely
what skills and genres can we reliably and usefully regard as transferable across disciplines? Moreover, the
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term has not only become a powerful metaphor in joining writers, texts and readers in a particular discursive
space, it has also contributed to a movement in EAP away from an exclusive focus on texts to the practices
which surround their use. Ethnographic, participant-orien- ted research, which draws on the conceptual
frameworks of insiders themselves, has been used to complement discourse studies and round out our
understanding of communities e. Prior, ; Swales, Unfortunately, as Bazerman Are they disciplines, with their
enormous diversity of competing and tangential theories, directions and allegiances? Or are they university
departments? Or users of an internet list? But nor do we want to denude the concept of its explanatory and
predictive value by reducing communities to aggregates of competing and indeterminate voices. This not only
provides more targeted and more plausible linguistic descriptions but also an increasingly impor- tant way of
conceptualising communities. However, while recent research has tended to adopt models of community
which replace the idea of monolithic and unitary structures with systems of multiply overlapping and
intersecting beliefs and practices Hyland, ; Swales, , EAP continues to struggle with this invaluable but
problematic concept. New genres and new technologies Another crucial issue facing EAP is that of the
expansion of genres and the increase in the use of electronic discourses. Hirings, promotions, student
selections, grant applications, annual appraisals and triennial plans come with their own new sets of genre
constraints and expectations while routine practices such as lectures, correspondence with colleagues and
interactions with students are increas- ingly dominated by new genres such as Powerpoint, email, ICQ and
postings on electronic lists. For the increasing numbers of practitioners working with non-native English
speaking faculty, identifying, understanding and teaching these 8 K. More centrally, we are not only called
upon to interpret these new genres and their contexts for learners, but are also increasingly required to
understand and translate the progressively more complex interactions between verbal and non-verbal features
of academic texts. The ability to produce and understand text-visual inter- relations is now an essential
component of an academic literacy, and EAP research is struggling to understand and detail these meanings e.
For many of us in the developed world, this has transformed the ways we write, the genres we create, the ways
we get and send information and, increasingly, the ways we teach. In terms of computer-mediated instruction,
it is easy to get the impression that opportunities are being missed in programmes which simply automate and
liven-up the delivery of traditional paper-based material. More interesting are the possibi- lities technology
opens up for language analysis and human interaction. Similarly, there is growing interest in the use of
computer networks to increase interaction between students, both locally and at remote sites e. What, for
instance, are the implications of computer-mediated interactions for the authorial identities we assume on-line
and the ways we engage with readers? What are the best ways to employ these technologies in EAP
classrooms? How can we ensure these K. What is clear is that we need to understand the changes that these
new genres imply for academic literacy practices and to either address them or be left behind by them Hyland,
b. Or do we have a responsibility to interrogate our theoretical and pedago- gic assumptions and provide
learners with ways of examining the academic socio- political status quo to critique these cultural and
linguistic resources? The EAP agenda has always been to help learners gain access to ways of communicating that have accrued cultural capital in particular communities, demystify- ing academic discourses to
provide learners with control over the resources that might enhance their career opportunities. This has
involved moving away from an exclusive focus on text features to ways of understanding the social processes
in which academic discourses are sited. As a result, we have developed increasingly sophisticated and diverse
methods of pragmatic and rhetorical analyses which has begun to provide evidence for the view that language
use is always socially situated and indicative of broader social practices. In turn, this more socially informed
approach is having an increasing impact on the ways we understand and practice our profession. Increasingly,
studies have turned to examining the ideological impact of expert discourses, the social distribution of valued
litera- cies, the access non-native and novice members have to prestigious genres, and the ways that control of
specialized discourses are related to status and credibility Hyland, The distribution of particular features in
texts and the ways texts are used are seen as expressing the values, beliefs and ideologies of speakers and
writers, and are now increasingly taken into account when seeking to explain discourse practices. Issues such
as individual competitiveness, alliances among particular groups, the role of gatekeepers, and vested interests
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in institutional reward systems have therefore become legitimate areas of EAP research. In terms of teaching,
this more critical awareness reminds us that EAP instruction itself is not a politically neutral activity.
Canagarajah , for instance, argues that the growth of English as a global commodity is essentially ideological
as it perpetuates the dependence of Third World countries and works to maintain socio- political elites. He
also points out, however, that dominant ideologies are always 10 K. Pennycook also believes that EAP must
engage with issues of power and suggests that we should help learners develop a critical awareness of how
language works to support institutional inequalities. Benesch has recently discussed one way in which this
might be accomplished, introducing the term rights analysis to refer to a framework for studying power
relations in classrooms and insti- tutions to modify target context arrangements rather than reinforcing
conformity. But in many ways these are still voices on the margins, and EAP has yet to ser- iously confront
these issues. Conclusions This brief overview has been necessarily selective, as limitations of space prevent a
fuller coverage. We can expect this to be a fruitful and controversial area of research and debate, and we hope
to publish much of that researchâ€”and the debateâ€”in the pages of JEAP. Pragmatist discourse and English
for Academic Purposes. Southern Illinois University Press. Academic tribes and territories: Critical English
for academic purposes: Genre knowledge in disciplinary communication. Writing in the natural sciences and
engineering. Academic literacy and the nonnative speaker graduate student. Journal of English for Academic
Purposes 1, 59â€” Resisting linguistic imperialism in English teaching. Engaging with challenges of
interdiscursivity in academic writing: The powers of literacy. Discourse community, legitimate peripheral
participation, and the nonnative-Eng- lish-speaking scholar. Listening to the world: Pedagogy of the
oppressed. Politics, praxis and the postmodern pp. State University of New York Press. The idea of a
discourse community in the study of writing. College Composition and Communication, 40, 11â€” What
professors actually require: Teaching and researching writing. Text, role and context: Literacy and disciplinary
practices: Journal of English for Academic Purposes 1, 13â€” English for Academic Purposes. Visual and
verbal modes of representation in electronically mediated communication: Cam- bridge University Press.
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Further, we shall endeavor to discharge our responsibilities toward the public, our employers, our employees
and the profession of forensic science in accordance with the ASCLD Guidelines for Forensic Laboratory
Management Practices. Forensic science has not proven itself immune from these gaps. For example, consider
the performance of crime labs. The federal Clinical Laboratory Improvement Act established minimum
standards for clinical laboratories in , and the law was toughened in Both times, though, forensic laboratories
remained exempt from the law, largely because it was assumed that such labs did not need such regulation.
Fifteen years later, just of those labs had earned accreditation, and the ASCLD refuses to release information
about any labs that have applied for but failed to gain accreditation. In , USA Today documented 85 cases over
a 20â€”year period in which prosecutors had deliberately falsified evidence ; during the same period at least
48 people were freed from death row when it was discovered that they were convicted on the basis of false
evidence or that the prosecution had deliberately withheld potentially exculpatory forensic evidence. Further,
anecdotal cases of ethical lapses abound. A West Texas medical examiner faked over autopsies and falsified
blood and toxicology reports. These ethical lapses could be dismissed as aberrations, but doing so does not
erase the central ethical concern that confronts forensic science each day, the inherent conflict between science
and advocacy. Scientists are dispassionate observers, not advocates for one side or the other. As scientists,
forensic examiners are ethically obligated by the profession to follow the evidence wherever it leads, without
bending to pressure from judges, prosecutors, the police, or the public to find results that serve their purposes.
Scientists follow documented and widely accepted protocols in carrying out their work rather than working
from an oral tradition that prevents outsiders from examining and questioning their methods. Scientists must
follow the scientific method, which demands peer review so that other scientists can expose flaws in theories
and procedures. At the heart of the scientific method is the criterion of "falsifiability. If those "other things" do
in fact turn out to be true or could be true, the original theory has to be abandoned. All of this at the heart of
the scientific method. Forensic science is sometimes accused of being an arm of the prosecutionâ€”whose
function is advocacy, not scienceâ€”in large part because most forensic investigators are not independent
experts. As James Starrs, a law and forensic science professor at George Washington University, has noted,
"They analyze material submitted, on all but rare occasions, solely by the prosecution. They testify almost
exclusively on behalf of the prosecution. As a result, their impartiality is replaced by a viewpoint colored
brightly with prosecutorial bias. Some members of the forensic science and criminal justice communities
consider Rule 16 problematic in two main areas. First, not all "results and reports" are written, or if they are,
they are often brief and conclusory, sometimes deliberately so. Nothing requires forensic examiners to
document their methods and procedures, so the defense sometimes has no meaningful way to examine "results
and reports" that do not exist anywhere on paper. Some forensic labs have resisted inquiries into their methods
and procedures; by committing as little as possible to paper they protect themselves from potentially damaging
questions. Another concern with Rule 16 is that it does not mention such items as notes, calculations, graphs,
computer printouts, and other records made during testing. The courts have consistently ruled that these items
are not discoverable because they do not represent the end product of forensic examination, "results and
reports. Further, defendants have no automatic legal right to test or retest evidence themselves, and labs have
no legal duty to preserve records, including reports, bench notes, printouts, and the like, nor are they required
to preserve physical evidence for later retesting. In , law professor James Starrs made proposals to solve these
ethical problems at the institutional level. In the years that followed, some of these proposals have been
incorporated into forensic codes of ethics. Cite this article Pick a style below, and copy the text for your
bibliography.
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Several introductory anthologies in ethics have been titled Moral Dilemmas, suggesting that all of the issues
discussed therein are moral dilemmas, regardless of their structure, simply because they raise hard moral
questions. Many people even talk about moral dilemmas when it is not clear whether or not morality is
relevant at all. Moral philosophers, in contrast, usually have in mind something more specific. Minimally, they
count a situation as a moral dilemma only if one moral reason conflicts with another moral or nonmoral
reason. Reasons conflict in a situation if the agent is not able in that situation to comply with all of the reasons.
Moral philosophers normally restrict the class of moral dilemmas further to include only conflicts between one
moral reason and another reason that is also moral in nature. But if Brad knows that this friend is going to use
the weapon to commit a harmful crime, then Brad has a moral reason not to return the weapon to the friend at
least at that time. Many philosophers would not classify this conflict as a moral dilemma because it is
resolvableâ€”the moral reasons against returning the weapon override the moral reasons in favor of returning
the weapon, so overall Brad morally ought not to return the weapon, assuming that the harmful crime is
serious enough. In contrast, even if moral dilemmas must be unresolvable, Carol is in a moral dilemma on this
account if Carol has a moral reason to help the needy but can help only one of two equally needy people.
Some philosophers limit moral dilemmas even further to include only conflicts among certain kinds of moral
reasons. A moral reason is a moral requirement just in case it would be morally wrong not to act on it without
an adequate justification or excuse. Then, if moral dilemmas are limited to unresolvable conflicts between
moral requirements, Carol is not in a moral dilemma when she can help only one of two equally needy people.
In contrast, if David can keep only one of two conflicting promises, assuming that David has a moral
requirement to keep his promises, then David is in a moral dilemma, even if moral dilemmas are defined as
unresolvable conflicts of moral requirements. Other moral theorists define moral dilemmas in different terms,
for instance, as situations where every alternative is morally wrong. The term wrong, however, is unclear in
this context. If an act is called morally wrong when, and only when, it violates a non-overridden moral
requirement, then this definition reduces to the previous one. In contrast, if an act is called morally wrong only
when it violates an overriding moral requirement, then this definition makes moral dilemmas obviously
impossible. That obviousness suggests that philosophers who claim that moral dilemmas are possible do not
use this strong definition of moral dilemmas. Instead, they seem to identify moral dilemmas with unresolvable
moral requirement conflicts. To show that a situation fits that definition, it is not enough to cite nonmoral
facts, such as that the agent cannot do both acts or even that each act is necessary to fulfill a promise. The
situation is not a moral dilemma unless there are moral requirements for conflicting alternatives and neither
moral requirement overrides the other. In support of the claim that there is a real moral requirement on each
side, philosophers who see the situation as a moral dilemma cite the counterfactual that it would be morally
wrong not to choose a particular alternative if there were no moral reason to choose the conflicting alternative.
They also often argue that moral requirements on each side provide the best explanation of why remorse or
guilt, but not just regret , an apology, compensation, or some other moral residue is appropriate after either
choice. In support of the claim that neither moral requirement overrides the other, philosophers who assert the
possibility of moral dilemmas can argue that some situations are so symmetrical that neither moral
requirement could override the other. In nonsymmetrical cases, some philosophers also argue that conflicting
moral requirements can be incomparable, in which case neither moral requirement overrides the other
although they are also not exactly equal. Opponents who deny the possibility of even resolvable conflicts
between moral requirements sometimes object that if one conflicting moral requirement overrides the other,
then the other is no longer a moral requirement. This objection conflates overriding with cancellation. Like
physical forces, moral requirements that are overridden by stronger moral requirements can still retain some
moral force, as shown by their ability to justify remorse, apologies, compensation, and other forms of moral
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residue. Another common objection to the possibility of moral dilemmas charges that, if neither moral
requirement overrides the other, then the agent is morally permitted to choose either alternative and, hence, is
not in a moral dilemma. However, if an act is not morally permitted only when it violates an overriding moral
requirement, then the claim that both acts are morally permitted is compatible with the situation being a
conflict between non-overridden moral requirements and, hence, a moral dilemma on the above definition. In
contrast, if an act is not morally permitted when it violates a non-overridden moral requirement, then neither
act is morally permitted in an irresolvable moral requirement conflict. Either way, the notion of permission
does not rule out moral dilemmas. Additional arguments against the possibility of moral dilemmas try to
derive a contradiction from the definition of moral dilemmas. If the agent in a moral dilemma morally ought to
adopt each alternative separately, then the agent morally ought to adopt both alternatives together, according
to the agglomeration principle. If the agent morally ought to adopt both alternatives, then the agent must be
able to adopt both alternatives, according to the principle that ought implies can. The agent cannot adopt both
alternatives in a moral dilemma, by definition. Thus, the definition of moral dilemmas plus agglomeration and
ought implies can imply a contradiction. Defenders of moral dilemmas respond by denying either
agglomeration or ought implies can, or both. Another formal argument applies a closure principle: An agent
has a moral requirement not to do whatever prevents that agent from fulfilling a moral requirement. This
closure principle implies that an agent in a moral dilemma has a moral requirement to adopt and also not to
adopt each alternative. This is supposed to be absurd, because an agent cannot be required not to do what that
agent is required to do. Defenders of moral dilemmas respond by denying either the closure principle or the
claim that required implies not required, or both. More arguments have been given against the possibility of
moral dilemmas. Some philosophers claim that moral theories that yield moral dilemmas must be inconsistent
or must fail to fulfill some purpose of moral theories, such as to prescribe particular decisions. Others argue
that it would be unfair to blame or hold the agent responsible for failing to adopt one alternative when the
agent adopted the other alternative in order to fulfill a non-overridden moral requirement. Defenders of moral
dilemmas, of course, have responses to such arguments, but it remains controversial whether their responses
are adequate. Bibliography Gowans, Christopher W. An Examination of Inescapable Wrongdoing. New York ;
Oxford: Oxford University Press, Moral Dilemmas and Moral Theory. Strategies for Real-Life Decision
Making. The Concept of Moral Obligation. Cambridge University Press, Walter Sinnott-Armstrong Pick a
style below, and copy the text for your bibliography.
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